This article discusses the effects of reciting English story in a way to prepare a storytelling competition in a private elementary school. Initially forced to use the method, the young language learners (YLL) gradually came to appreciate it. The practice enabled them to construct the story comprehensively, to improve pronunciation, to motivate their peers to tell the story confidently, and to develop the habit of attending the details of language in the context of language input. To investigate how beneficial the English story recitation is, I use interview to examine teacher's perceptions and experiences about story recitation and its effect on language development. I will also investigate how story recitation is used and its effects in an EFL (English as a foreign language) context. The paper concludes that such practice enhances YLL's noticing and rehearsal and later it facilitates second language acquisition. Therefore, teachers are suggested to have a positive attitude towards English story recitation for young language learners.
INTRODUCTION
It has been well-known that Communicative Approach is applied in YLL classrooms. To support YLL's communication skill, a support through language practice is needed. Interest in a topic and purpose for a task, though important, are not enough. A support at discourse level is required to organize their talk into an extended description (Cameron, 2001: 60) . Widowson (1998) suggested that YLL need to be exposed to a small yet frequent direct language practice such as models of language use to listen to, notice and appropriate; plentiful opportunities for repeated listening; plentiful opportunities to say the words and phrases; and feedback on production to improve fluency and accuracy.
To give frequent exposure of English to YLL and to enhance their speaking skill, English story recitation has been reported as one number of effective methods (Fuyono, 2013) . Fuyono further explained that English story recitation is effective for improving learners' pronunciation, intonation, grammar awareness, and other related factors. Therefore, to prepare the grade 3-6 YLLs in Tarakanita Elementary School in Yogyakarta, Indonesia to join the annual storytelling contest, those YLLs are exposed with two diferent stories to recite in a semester. This article sets to report how Vina, the English teacher of the school, deals with the preparation in the recent years and shares the effects of the annual storytelling competition for YLL's improvements. This study is using an interview to examine the teacher's perceptions and experiences about English stories recitation and its effect on language development in Indonesian private elementary school.
Literature Review
Morrow (1986) stated that retelling story demonstrates improvement in memory and recall. Frequent practice and guidance in story retelling with an emphasis on the structural elements in a story increase learners' comprehension, improve the number of structural elements included in their own retelling of stories, enhance the complexity of their oral language, and improve learners' ability to recite an original story. Heroman & Aghayan (n.d.) suggest two major steps dealing with story retelling; sharing the story and retelling the story. Sharing the story, a teacher will select appropriate stories and then engage the learners in an interactive storytime repeatedly. Combs and Beach (1994) argues that the power of a story is all around us and is essential in helping the students to understand the reality. Further, when the teacher helps the learners retell the stories, she needs to introduce the props for retelling, to model how to do retelling and to guide the learners to memorize the stories by providing prompts. Next, a teacher invites the learners to retell, offering support and prompts when needed, make the book and props available for learners' use and encourage independent retelling.
Sharing the Story
Asking young learners to retell a story in a foreign language is a very demanding task, even more demanding than in the first language. Cameron (2001) however responded that getting them retell stories in a foreign language gives an opportunity for communicative activities and works on discourse skills. Teacher firstly is required to set the chosen story in a slightly-beyond-the learners'-receptive level as it can be demotivating if they are unlikely to comprehend the story. If the YLLs are to reproduce the whole story in some way, then the language demands will need to be reduced. Secondly, to engage the YLLs in an interactive storytelling, the teacher invites his learners to be aware of the thinking process through questioning, pausing, sharing of ideas. It is recommended that the teacher build a good interaction such as asking them to visualize and imagine the setting or events, predict what might happen, and relate characters or events to their own lives and to comprehend the cultural aspects involved under the treated story as well as figure out what the moral value of the story is (Delett, 2001) .
Retelling the Story
Retelling the story is post reading or post listening recalls in which readers or listeners tell what they remember (Morrow, 1986 ). This activity is the peak of the overall task. Therefore, teacher needs to provides some strategies to help the learners retell the story. The props for retelling as well as how to do retelling and then followed by guidance how to memorize the story are crucial. Heroman & Aghayan (n.d.) recommend some props worked in their retelling class such as hand puppets, paper cratfs, jumbled phrases or sentences, and skid costumes. Ghosn (2002) states that Young EFL learners can be motivated to experience oral language through retelling story. At the end of this activity, the YLLs are able to scaffold a comprehensive story and they are ready to be guided to memorize the story to be recited in the upcoming meeting.
RESEARCH METHOD Barkhuizen et. al. (2014) remark that narrative inquiry brings storytelling and research together by using storytelling as a tool for presentation of findings. This biographical reaserach can help readers to understand how language teachers organize their experiences and represent them to themselves and to others. Collecting some data, I decided to gather my data through interview. I conducted a semi-structured interview meaning that I left the questions open since I wanted to collect a broader view from the teacher. The questions I asked were about the teacher's experience and her views on effectiveness of English story recitation for YLL language development.
I recorded everything she said in the interview and it was then transcibed and reported. The interview was conducted in both English and Indonesian since the interviewee found it more subtle if she could freely express herself in her mother tongue.
The only participant I interviewed on October 24 was Theresia Vina. She is 30 years old and has been a young learner teacher for 10 years. She is competent from the first grade up to the third grade. She was the one who began a retelling story preparation as well as the initiator of a classroom discourse application in Tarakanita Elementary School Yogyakarta.
RESULT AND DISCUSSION
Anayzing and intepreting the results from the interview, I compiled all responses and then categorized the results into three different thematic groupings: language development, confidence, and motivation.
Language Development
Vina emphasised that the activity of English story recitation started when she needed to prepare her YLL for annual Tarakanita Talent Competition which requires the elementary contestants to retell a story. Then she decided to prepare 3-6 graders to join the competitions as she was thinking that the 3rd graders are able to write and read well. At the same time, she found that her learners' English proficiency has a good potential to be challenged and develop. Despite the learners' good English proficiency, she however concerned about their speaking ability. Her learners had problems with fluency, intonation, and pronunciationwhich are the important aspects of telling stories in a foreign language. She therefore set some steps to improve them as well as give the YLL opportinity to construct the material.
I will show a set of pictures about the text. I will let them write whatever words come to their mind on the board for the class to see and later to discuss about. Children compete enthusiastically to contribute ideas when I ask them to build a story using the words written on the board. Children then are shown the video and they start to construct the story more wildly. They even come up with well-sequenced story to tell -although their mother tongue still dominates.
Guessing and arranging pictures trigger YLLs to produce words as Cameron (2001) found that once YLLs have something they want to say, they will speak meaningfully in foreign language classroom. This activity surely develops YLLs' foreign language acquisition.
Confidence
Cameron (2001) (2001) stated that YLLs may discover that as they acquire greater skill, their confidence will grow and, as they become more confident in their ability to speak, they will take advantage of new opportunities to speak, which will enable them to gain greater skill.
Motivation
By experiencing weekly recitation, their intrinsic motivation which deals with behaviour performs for its own sake in order to experience pleasure and satisfaction, such as the joy of doing a particular activity (Dornyei, 2001 As Piagetian theory once said that as an active learner and thinker, children construct their own knowledge from working with ideas. When children have found a meaningful learning, they are developing it well. The set of repeated recitation activity has given YLLs' enough exposure to a foreign language. Brunner (1983) supported that routine offers a way to add variation that can involve more complex language.
CONCLUSION
On the basis of the interview that I conducted and the literature that I found, I come to a conclusion that English story recitation is a beneficial method for promoting language development of 3 grader YLLs. In the interview, I noticed that the teacher not only looked at language development during recitation activity in the classrooms but also on the competition day when the YLLs showed their creativity in delivering the story.
Further in the interview, the teacher's explanation helped me conclude that the activity of English story recitation allows more positive affects for YLLs such as enjoyment, confidence, and motivation. The process of the story scaffolding brings some fun to the classrooms. YLLs enjoy the pictures and the videos the teacher brings to the class, they are willing to try to speak up their predictions, they put respect to others' ideas during the story discussion, they learn the moral value of the story, and the most interesting part is that those YLLs build their interpersonal skill by giving motivational feedback to each other.
Writing this paper, I noticed that this conventional method of learning language is suitable for Indonesian YLLs who do not have enough exposure of English. By memorizing the sentence stucture, the vocabulary, and the pronunciation at the same time, YLL will at some point feel their success of speaking English. In the other hand, teachers are demanded to find interesting tales, simplify them, study the pronunciation, as well as prepare the supporting activities that help the YLL scaffold the story unintentionally.
